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PREF.ACE 
Parents of school age children in our society take for 
granted the opportunity a public school system offers. For 
the most part they tend to accept blindly the education the 
school supplies their children. In some cases, the writer 
believes teachers have lacked adequate personal contact with 
parents in promoting understanding of the school program. 
It is the purpose of this paper to repair, at least 
in part, this break down of communications between the art 
teacher and parents of primary grade children. 
With the aid of books and publications already writ-
ten on the subject and related topics, a booklet has been 
compiled with fundamental explanations, illustrations, and 
answers to commonly asked questions concerning the art of 
specific age groups. This booklet is a brief resume of a 
child's development from pre-kindergarten to Junior High 
School through meaningful art experiences and related cre-
ative activities. 
The booklet, "What Art Activities Mean To Your Child'', 
has a title that the writer thinks will bring the immediate 
interest of parents to the content of the booklet. 
The reason for keeping the bookl.et very brief is that 
its acceptability by parents will be greater. For example, 
a father and mother have a boy in the third grade. Naturally, 
iii 
their concern will be stronger for this particular stage of 
development than for other levels. This couple may be more 
inclined to read something directly concerned with third 
grade work than a whole developmental history involving all 
primary age groups. Let us say they look over the chapter 
prepared for the third grade age group and a certain amount 
of interest is raised in their minds about, "What will John-
ny do next?", or, "What bas our son done in the past to de-
velop himself for his present level of artistic and creative 
achievement?''. At this time the parents could very easily 
read the entire booklet in a short time for their own per-
sonal inquiry into the field of child development through 
creative activity. If further interest is aroused, a sub-
stantial reading list is included in the back of the booklet. 
The main content of the booklet is preceded by an in-
troduction. This introduction includes: a brief summary of 
some common problems in art education, a short discussion on 
the art teacher's role, and of course the proposed purpose 
of the booklet itself. 
The writer hopes to be teaching or supervising element-
ary art during 1967-68 and it is intended that the booklet 
be ready for distribution during the first two weeks of that 
school year. The best opportunity to distribute the booklet 
may be at the first scheduled Parent Teacher Association 
meeting. At this time the art teacher would hope to explain 
briefly the school's art program, the booklet, and it's pur-
pose. This would be a good opportunity to get acquainted 
with parents. 
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The number of copies of the booklet to be printed will 
be determined by the population of the school. The school 
administration must be convinced of the plan's usefulness. 
They might even be willing to supply the equipment and mat-
erials for the printing of the booklet. 
Throughout the year several exhibitions of children's 
work will be shown. Selections will be made from the exbi-
bi tions that correlate with the information in the booklet 
for the purpose of affording a visual, overall experience 
for the parents. This would be an opportunity for one to see 
all stages of work represented in the actual works done by 
children of the different age levels. 
In order to evaluate the effectiveness of the booklet 
the distribution of a questionnaire would follow each exhibit. 
Two separate theories have been considered concerning who 
would receive a questionnaire. One would be to distribute 
booklets and questionnaires to all parents in order to canvas 
the entire population of the school. An alternative would 
be to distribute the booklets to parents who appear to be 
the most interested in their child and his school. This 
might be determined by P.T.A. attendance records. 
On the questionnaire would be a place to indicate 
whether or not the parent attended any or all of the ex-
hibitions and whether or not the parent is familiar with 
the booklet. Some direct and some general questions would 
be included. The response, positive or negative, would 
help to determine whether or not the information supplied 
by the booklet was comprehended or practically utilized. 
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Care would have to be taken in order that no parent would 
be hurt or left out in the event they were unable to attend 
the P.T.J. meeting during which the booklets were distributed 
and the plan discussed. 
The writer is optimistic that the plan will be suc-
cessful providing it is carried out in a professional man-
ner and with a zealous attitude. 
The plan's success also depends on it's acceptance by 
the administration. This acceptability in turn lies com-
pletely in the plan itself. If it promises to be a worthy 
undertaking that merits further research, which the writer 
has planned, any administation should be more than willing 
to cooperate. 
After all, a better understanding of the child by his 
parents is the primary objective of this plan. Secondary 
objectives would be that some basic understanding of "What 
Art Activities Mean To Your Childtt would be accomplished, 
and perhaps art teacher and art program would be better un-
derstood by parents. 
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INTRODUCTION 
To the young person, daily experiences comprise much 
of his whole life. From the standpoint of lifelong growth, 
the days and weeks of infancy, the weeks and months of child-
hood, the months and years of adolescence are crucially im-
portant. It is during these young years that we, as teachers 
and parents, must make the most out of daily learning exper-
iences. This booklet is concerned with art activities as 
healthy and expressive experiences. The younger the child, 
the less inhibited he is toward the highly organized and 
stereotyped world of which he is becoming a part. Every child 
has a once-in-a-lifetime chance, a feeling that he is living 
a life that bis parents have never lived. 
experimentation on the part of children. 
We must encourage 
Let them redis-
cover what we as adults once discovered on our own. (10:1) 
What is the importance of your child's creative ex-
pression? An initial step in a child's creative activity 
is bis thought process -- the ability to think and concen-
trate on something. The art teacher's role is to stimulate 
the child's thoughts to help him see the importance of his 
experiences, and to give him an opportunity to express his 
reaction to his experiences through art activity. 
What does the art teacher need to know about the pupils 
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he teaches? What does he need to do in the school, in a 
practical way, to fulfill his professional responsibilities? 
He needs to know his pupils -- what inspires them, what in-
terests them, and what, in short, makes them "tick" as 
human beings. Basic to all education is the requirement 
that teachers have the knowledge and understanding of how 
learning takes place. 
Learning about art and learning to create art include 
involvement with readiness, motivation, acceptance of chal-
lange, making relationships, and achieving satisfaction. 
Children will learn whether they are in school or not. In 
fact, they learn something about art and how to make things 
even though nothing special is done about it in the school. 
The quality and quantity of learning is important. Thus, 
how much is learned, about what kind of art, with what mat-
erials, and what level of significance, are matters of prim-
ary concern to the art teacher. (6:110) 
It is, therefore, crucial that a child's introduction 
to formal art experiences be as meaningful as possible. The 
art teacher's job is to make these experiences meaningful 
through guidance, proper motivation and encouragement. We 
must continually realize that a child is a child, not a min-
iature adult. As we realize this we must try not to dictate 
adult concepts to these children from our adult society. Art 
can provide for children an opportunity to investigate, invent, 
explore, ·make mistakes, have feelings of fear and hate, love 
and joy. Most essential, the child should have all these 
experiences of living for himself. Art activities encourage 
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the child to think for himself and to be an individual, the 
basis for creativity. ( 8 :136) 
The art work of children tells the teacher much about 
the child. Art work also helps to keep alive the child's 
imagination and will to express himself. Most important is 
the fact that children's art means certain things to the 
child which makes its real artistic quality secondary in most 
cases. In art education, emphasis is placed upon the devel-
opment of the child, rather than upon the product. We must 
not try to create professional artists prematurely. Children's 
art work must not be aimed at an unreachable goal of pro-
fessional merit. In children's art we should expect no more 
than what can logically be expected of any certain age level. 
Experience and not the product is the precious aim of art 
education. However, the product properly evaluated reveals 
the growth and development of the child. (4:3) 
This booklet discusses developmental stages of child-
ren and what can be expected in their art expressions at 
school and at home. The booklet is divided into age groups 
by grade levels for the convenience of the reader. It may 
be read by sections. Each section pertains to a specific 
interest area according to the ages of the children. 
I 
SCRIBBLING 
Scribbling is a child's first expressive symbol. We 
see when the child begins to scribble, an important mark in 
the child's development. We, as teacher and parent, should 
do all we can to encourage these early attempts of expression. 
A child's continued growth depends on this early encourage-
ment. 
Scribbling is to eventual drawing skills what bab-
bling is to eventual language skills. As adults, we must 
serve our children as catalyzers. As parents and teachers, 
we must provide materials, stimulate activity, and intensify 
the consciousness of whatever activity the child is exper-
iencing. In scribbling, the activity may merely be holding 
the tool, be it pencil, crayon, brush or stick; and the pro-
duct, the use of newly developed motor control and muscular 
co-ordination. 
When a child starts to scribble we can observe him 
using large swinging motions. The term large is used only 
in reference to the related size of the child and the size 
of the paper. These big swinging motions are often just 
as they appear, unrelated masses of scratches. This can 
be called Disordered Scribbling. (8:87-89) 
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The child will often repeat these swinging motions and 
relate them to one another. When the child does this and 
associates his motions with the marks he is making on the 
paper, we call this Controlled Scribbling. (7:95-96) 
The child will begin to discover a visual control over 
such marks. Muscular development is evident when the child 
coordinates what he is doing as he sees it being done. Usu-
ally these marks cannot be recognized by adults as what the 
child associates with them. 
When the child connects the marks that he makes with 
things of the world around him, we call this stage Naming of 
Scribbling. (8:90) The child's thinking has changed and in-
dicates a major step in his development. This is when he 
first realizes his potential of making pictures. He has 
changed from pure muscular sensation to imaginative thinking. 
Adults should not try to find a visual reality or try to 
read into scribbles their own interpretations. Most child-
ren are eager to show their pictures without interference 
and to tell about them. This telling experience should be 
encouraged. 
II 
KINDERGARTEN 
In kindergarten, the child usually follows a basic pro-
cedure. No matter what medium he uses, he will play with 
material in an experimental manner. He will produce shapes 
at random. In time, these shapes will become more and more 
controlled. This becomes evident when we see the child re-
producing certain shapes. Finally, during the Manipulative 
Stage, a shape is recognized by the child, probably because 
it has a certain meaning to some familiar object. (5:4) 
In time, the child is able to reproduce these shapes 
at will. From these controlled shapes evolves certain re-
presentative shapes or forms of expression frequently to 
appear as the human form. The child is now very conscious 
of himself as a human being and people he associates with 
as being human beings. .At first this shape may be roughly 
circular. To him it may be a balloon , a ball or most likely 
himself. The child may use this shape for boys and girls 
and perhaps for members of his family. The whole human race 
might be expressed in this manner. With the gradual addition 
of detail other symbols will develop along with the child's 
simple concept of uMan 11 • (5:7) 
.Although this has been done by every child before him, 
to this child it is a new and original experience. He now 
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creates. Real danger lies in teachers or parents pushing 
a child to find some name for what he has drawn. Rather, 
when this important stage of mental growth of the child 
develops, we hope teachers and parents will give confidence 
and encouragement. 
III 
GRADE ONE 
With the conscious creation of form we can observe a 
different mode of drawing. Pure muscular sensation has been 
the basis fo drawing up to this time. The child sees certain 
relationships to the objects he draws. Early representaions 
are really quite insignificant at this point. Bearing great 
significance, however, is the satisfaction the child de-
rives from.drawing something that relates to the visual world 
around him. This points to a real creative achievement for 
him. He is discovering his potential as an artist. By art-
ist we mean "communicator of thoughts and feelings by vis-
ual means". Shapes first used in the scribbling stages be-
come the child's first representaional attempts. These 
attempts at representaion change constantly. What repre-
sents "man" today may be different from "man" tomorrow. 
Through discussion about the child's experiences, he becomes 
aware of things he knows but is not including in his pictures. 
In this way his picture making develops. (7:118) 
SPACE CONCEPTS OF CHILD VS ADULTS 
The meaning of space to a child is quite different 
from that of an adult. He conceives of space very simply,' 
that which is around him. Objects will appear above, below 
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or beside each other in the way that the child understands 
them. We must have patience and let the child develop nat-
urally and let him see space relations in his own way. (7:118-
119) 
A child soon comes to realize that people and things 
are on the ground. A car is on the ground, grass in on the 
ground, the house is on the ground, etc ••• This first con-
scious awareness that a child is part of his environment is 
expressed in picture making by what we shall call base line. 
(7:143-144) This understanding of base line is related to 
his accepting the idea that letters, placed one after an-
other along a line in certain ways, make words that can be 
read. 
COLOR SIGNIFICANCE 
At this age, a child recognizes differences in form be-
fore differences in color. Forms and shapes are the most 
meaningful. Little relationship can be observed between 
colors selected and objects represented. Color choice is 
mainly made by eye appeal, what the child prefers. Emotions 
play a considerable part in color choice. For example, a 
child will associate his favorite color with a favorite ob- 1 
ject or even a person. He then would possibly use this color 
for his drawing. A favorite color, red, could be used to 
draw "Mother", a favori te person. Al though Mother isn't 
really red, the child makes the relationship on an emotion-
al level, "My Mother is pleasing to me. Red is a very 
pretty color. I want Mommy to be pretty and pleasing!" 
Consequently, Mother is represented in red. 
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Criticizing a child's use of color, by adult concept, 
for objects at this age would be interfering with the child's 
individual and creative expression. (7:120) 
IV 
GRADES TWO AND THREE 
By the latter second or third grade a child falls into 
a pattern whereby he repeats a drawing of an object again and 
again in much the same way. He has arrived at symbols for 
things through much experimenting. He will repeat a symbol 
until some experience will change his concepts toward this 
certain object. Two children, one first grader and one third 
grader, will observe the world differently. Awareness of 
the real and imaginary world becomes more and more acute as 
development increases. The third grader will be aware of 
more details. This is a natural sign of his growth and de-
velopment. For example, one day a third grader will draw 
simply a man or men according to how he conceives them at 
this point. After school he may linger around a group of 
men working on a street construction crew. He observes their 
clothes, their tools, their mannerisms. The next day the 
boy might draw men in a picture and represent them accord-
ing to his experience of observing the work crew. He might 
draw them wearing overalls, heavy gloves, and place them in 
a working situation with tools and equipment appropriate to 
their job as he experienced it the day before. Now we know 
the child has portrayed something of importance to him. 
Up to this time art work has usually been centered 
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around one person, the child himself, and closely related 
persons. We notice also in play activities in kindergarten 
and first grade that a child is usually a "loner". This fol-
lows the pattern of self-centered art of the same period. As 
the child develop~ bis drawings become less self-centered. 
He begins to relate to others and sees himself as a part of 
his environment. (7:146) 
It is a clear expression of inquiring spirit and intel-
ligence when the child becomes dissatisfied with general-
izations and wants to find more details characteristic 
in the subjects be draws. 
The child becomes increasingly more aware of bis envir-
onment and it is through these art activities that he is en-
abled to express these new discoveries. 
During this period the art program is intended to de-
velop flexibility in the children. Flexibility is an import-
ant aspect of a child's developing a creative attitude, not 
only in art but in other subjects. (7:177) 
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GR.A DES FOUR, FIVE AND SIX 
One of the outstanding characteristics of this age of 
development is the child's discovery that he is a member of 
society -- a society of his peers. There is a growing aware-
ness that one can do more in a group than alone and that a 
group is more powerful than a single person. This age is a 
time for group friendships and peer groups or 11 gangs". This 
stage is often referred to as the "Gang-Age". 
Because of the different interests of boys and girls 
in our society, and because of real differences in develop-
ment, the groups or gangs are commonly of the same sex. Boys 
often ignore girls, and girls despise boys. (7:182-183) 
Specialized subject concentration is indicative of 
gang-age art work. Boys start to make thoughtful, precise 
drawings of boats, airplanes, and trains, or things that fall 
into their interest pattern. Girls draw ladies' faces, dress-
es or houses with carefully indicated details. It is evi-
dent that they are leaving the free and completely creative 
and spontaneous expression of earlier stages. They are em-
barking upon a more strenuous and inhibited phase of ex-
pression which appears when children are roughly between the 
ages of nine and eleven. 
Children of this age begin to use tools with more dex-
13 
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terity due to the further development and co-ordination of 
small muscle movements. Boys tend to draw scenes of conflict, 
vehicles, sports events, feats of adventure, and animals. 
Girls enjoy drawing clothes, flowers, birds, and tender sent-
imental fantasies. The drawings tend to be smaller and an 
increased number of details appear. Pencils, pen and ink, 
crayons, and small brushes are selected in preference to 
the larger brushes and poster paints of the earlier periods. 
(11:53) 
.At this age we can see the child working in areas on 
the paper more than with lines and the overlapping of objects 
in pictures is prevalent. 
Group projects and cut paper exercises are emphasized 
at this level. Mural projects utilize natural tendencies to 
work in groups. Social development at this stage requires 
time, patience, a.nd much understanding on the part of parents 
and teachers. We must realize the child's needs and program 
his activities accordingly. 
VI 
GRADES SEVEN .AND EIGHT 
During the seventh and eighth grades many children 
show signs of early adolescence, the between childhood-and-
adulthood, a period when a child may sometimes act as a child 
and sometimes as an adult. And he may feel somewhat insecure 
in either role. In his creative expression -- whether it be 
drawing, painting, or working with clay and other materials --
this conflicting behavior takes its natural place. Art act-
ivities at this level help the child project himself into 
his work, being motivated by his own experience. As a re-
sult, such art experiences help him adjust and prepare for 
his new and forthcoming role as a mature person. 
It is to be expected that children at this age level 
will become very critical of their art efforts and dissat-
isfied with their results. Their critical judgement bas 
developed beyond their skills. The teacher must help the 
child develop these skills. 
If we are able to make the individual knowledgeable 
concerning his own accomplishments, in all probability he 
will feel confident in his own work. This may be accomp-
lished by asking questions, such as "How did you make those 
trees seem so far back into your picture, whereas these 
other trees seem so close to us?", "How did you achieve that 
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stormy effect in the sky?", "How did you make the man look as 
if he were running?". Questions such as these make the in-
dividual aware of his own accomplishments, and coupled with 
words of praise, they tend to build confidence and awareness. 
As a result of newly developed conscious sensitivity con-
cerning his art expression, it is important that the child 
maintains confidence in his ability to do creative art work. 
Creativeness is often lost during this period. The 
art program could offer excellent opportunities in helping 
the individual hold onto his creativeness through meaningful 
art experiences. (12:86-89) 
Two important factors in planning a program of art ex-
pression for early adolescent individuals are as follows: 
(1) the needs of the adolescent in this society; (2) ado-
lescent art as a special form of expression. 
It is best to keep in mind that the very nature of 
any truly creative experience will be most meaningful if it 
bears a relation to current activities or problems of the 
individual. The adolescent has certain psychological needs 
in connection with the highly specialized society of which 
he is now becoming a part. Integrating art experiences with 
social experiences will prepare students to understand better 
the interaction of broader relationships of life situations. 
Adolescent art has its own special characteristics, 
namely that it is neither the unconscious childish mode of 
expression nor is it the art form. of the professional artist 
and craftsman. It is through art expression that the child 
can keep himself free from the inhibitions of society and 
17 
still involve himself in true creative activity. 
Consequently, if we can get the preadolescent child 
to express himself spontaneously, freely, and sincerely with 
a growing awareness, sensitivity, and confidence in his abil-
ity to do so through line, shape, value, texture, and color 
organized in a consistant manner, he will more likely under-
go the period of adolescence without difficulty. (7:289-290) 
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